
 

Volume 7 Number 2 2024, 268-285 
E-ISSN: 2655-0695 

DOI:https://doi.org/10.32923/kjmp.v7i2.4967 

268 

 

 

The Relationship of Teacher Perceptions of Educational Standards 
and Madrasah Head Leadership Style in Improving Teacher 
Performance  
Ahmad Muhid1, Dalman2, Adam Hafidz Al Fajar3, Yuni Lasma4, Bima Fandi Asy'arie5* 
 

Abstract 

This research aims to discover: (1) The influence of teacher perceptions about educational standards on teacher 
performance. (2) The principal's leadership style influences teacher performance. (3) The influence of teachers and the 
principal's leadership style on teacher performance. This research focuses on Madrasah Ibtidaiyah Negeri (MIN) in West 
Tulang Bawang Regency, Lampung. This research method includes correlational/associative with a quantitative 
approach. Data collection techniques are carried out through observation, questionnaires, and documentation. 
Meanwhile, in obtaining the data that has been received, there is an influence of teacher perceptions about educational 
standards and the principal's leadership style on teacher performance. First, the regression analysis calculated t value 
reached 2.594, exceeding the t table value of 0.320 with a significance of 0.014, lower than 0.05. In addition, the teacher's 
perception of educational standards (R Square) is 0.157, showing that the principal's leadership can explain around 15.7% 
of teacher performance. Second, the regression analysis calculated t value for teacher perceptions reached 3.583, 
exceeding the t table value of 0.320, with a significance value of 0.001 which is less than 0.05. Third, the magnitude of 
the influence of teacher perceptions on educational standards is (R Square) 0.263, which indicates that around 26.3% of 
teacher performance can be explained by teacher professionalism. Third, with the calculated F regression results of 
9.437, greater than the value of 3.27, with a significance value of 0.001, less than 0.05. In addition, the influence of 
teachers' perceptions of educational standards and principals' leadership styles (R Square) of 0.350 indicates around 
35% of variation in teacher performance. 
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Introduction 

The leadership style of the madrasah head is the approach or method used by the leader 
in managing, influencing, and guiding all educational staff, as well as students, in achieving 
academic goals at the madrasah. This can include various aspects, such as making decisions, 
providing direction, building effective communication, and creating a conducive learning 
environment (Thanh & Quang, 2022). Where, this leadership style emphasizes the importance of 
the leader's role in achieving optimal performance. This can affect the learning environment and 
school discipline, especially for teachers as professional educators (Kadarsih et al., 2020). 
Several task-focused leadership styles of madrasah principals include styles that tend to be 
authoritarian, styles that tend to be democratic, and styles that are more moderate (Sagala, 
2018). In addition, metrics that can be used to measure the ability of madrasa heads to manage 
educational resources include: (1) management and utilization of teaching staff; (2) 
management of facilities and infrastructure; (3) financial management; (4) environmental 
management, comfort and health; (5) administration; (6) information system management and 
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https://doi.org/10.32923/kjmp.v3i2.1382
http://creativecommons.org/licenses/by/4.0/


The Relationship of Teacher Perceptions of Educational Standards and Madrasah Head Leadership Style in  

Improving Teacher Performance 

269 

decision making; (7) management of services that support learning activities; and (8) use of 
technology in the learning process (Sukamto, 2013). 

In the madrasa environment, the impact of principals' transformational and transactional 
leadership styles on job satisfaction and teacher performance is widely studied in various countries 
(Maheshwari, 2022; Sarwar et al., 2023). A good leader must understand different aspects of 
leadership behavior and recognize roles when leadership is needed. In managing an organization, 
the right leader must realize the vision and maintain effective communication, with skills capable 
of positively contributing to the institution (Piwowar-Sulej & Iqbal, 2023). On the other hand, the 
madrasa head is considered one of the most influential individuals in the school. The principal's 
main role includes determining the direction of leadership, designing and creating a vision of 
success, and implementing plans to realize that vision (Sanchez et al., 2022). Because this can have 
an impact on National Education Standards, including: “graduate competencies, content, 
processes, educators and education personnel, facilities and infrastructure, management, 
financing, and assessment of education” (Even & BenDavid-Hadar, 2021). Apart from that, 
important elements in leadership include the ability to build relationships, coordinate, motivate, 
persuade, cajole, and influence others to improve the quality of the madrasah (Schmitz et al., 
2023). 

Perception is defined as the process by which individuals to organize, interpret, and interpret 
impressions to provide meaning to the environment around them (Ma’ruf et al., 2024; Sabarini, 
2021). According to Walgito, perception indicators include: (1) Having absorption of stimuli or 
objects from outside the individual, (2) Having an understanding of images or impressions that can 
be clarified, (3) Having judgments or evaluations that can be compared with these criteria or norms  
(Walgito, 2010). In madrasah institutions, a leader must create a positive perception among 
teachers in carrying out their duties as a responsibility for their leadership (Ghamrawi & Al-Thani, 
2023). Meanwhile, in the context of teacher perception, it means a response to an object after 
going through a sensing process and interpreting the circumstances around it (Asrin, 2021). 
Teachers' perceptions of the principal's encouragement to further develop educational practices 
are important in improving their professionalism as leaders (Rechsteiner et al., 2022). The success 
of the principal's leadership role cannot be separated from how the teachers assess it. On the other 
hand, teachers' perceptions to determine the leader's work standards can be used as a guide to 
evaluate the success of the madrasa head's leadership style that has been implemented (Sugiri & 
Ma’shum, 2022). 

The development of education in Indonesia is currently still experiencing instability. Based 
on information from the “Social Progress Index”, with indicators that include access to decent 
education, Indonesia is ranked 38th out of 50 countries regarding a country's progress (Ramdani 
et al., 2019). It is also apparent that several education systems are now facing declining levels of 
academic achievement. As a result, educational policymakers and practitioners ignore each other 
and do not look for ways to improve academic performance (AGIRDAG & MUIJS, 2023). This 
happens because there is a lack of good and balanced cooperation between stakeholders, 
including madrasah leaders and all educational staff (Nurkhasanah et al., 2023). Apart from that, 
this is also very influential if the madrasa head cannot apply an effective leadership style, this will 
have an impact on teacher performance in achieving optimal results (Kusvitaningrum et al., 2021). 
In addition, attention is paid to the emergence of teachers who do not utilize learning time 
effectively, which is identified through situations in the learning process. This is a case where 
teachers often arrive late and are less creative in delivering lesson material in class (Elazhari et al., 
2022). 

Recently, problems related to Islamic educators have become increasingly complex (Susanti 
et al., 2024). For example, in the context of leadership, it appears that several madrasa heads are 
currently unable to handle various organizational and other problems (Yada & Jäppinen, 2022). 
This happens because many tasks must be completed; madrasah leaders often experience stress, 
emotions, and get tired easily (Ghamrawi & Al-Thani, 2023). The reality shows that differences in 
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perception usually result in communication not going well. For example, communication between 
school principals and teachers in achieving planned goals is often hampered due to a mismatch in 
understanding between the two. These different factors can hurt communication, such as the 
emergence of hostility, conflict, and so on (Silviani, 2020). Apart from that, it can be seen that the 
productivity of leaders and teaching staff is decreasing. Unsupportive working conditions, low 
attendance rates, and many complaints and demands are often problems (Hamdan & Afan, 2022a). 
Therefore, a leader must have the abilities and skills to carry out his duties and functions optimally 
to achieve effective leadership. This includes comprehensive efforts and efforts to encourage the 
implementation of tasks by the stated objectives (Rifai et al., 2022). 

Several trends in previous research regarding the relationship between teacher perceptions 
of educational standards and the leadership style of madrasah principals in improving teacher 
performance show three categories of significant findings. First, Several studies show that 
teachers' positive perceptions of educational standards can increase their motivation and 
commitment to teaching (Bektaş et al., 2022; San-Martín et al., 2020; Zhang et al., 2021). Second, 
research highlights that the leadership style of madrasah principals, especially transformational, 
contributes greatly to creating a supportive work environment where teachers feel valued and 
involved in decision-making (Hasanah et al., 2023; Zaini & Syafaruddin, 2020). Third, the study 
discusses the importance of effective communication between madrasah principals and teachers, 
allowing a better understanding of established educational standard (Maruhawa et al., 2022; 
Wahib, 2024). The overall research findings confirm that good collaboration between teacher 
perception, leadership style, and communication can be important in improving teacher 
performance. However, there is no research on “the relationship between teacher perceptions of 
educational standards and the leadership style of madrasah principals in improving teacher 
performance”. Thus, there is a novelty in this topic based on relevant research findings. 

Based on the problems identified, this research aims to investigate (1) The influence of 
teachers' perceptions of educational standards on their performance, (2) The influence of the 
madrasah principal's leadership style on teacher performance, and (3) The influence of teachers 
and the madrasah principal's leadership style on performance. Teacher. This research focused on 
the State Ibtidaiyah Madrasah (MIN) in West Tulang Bawang Regency. This is because the 
researcher's interest in conducting this research was partly motivated by the inconsistency 
between teachers' perceptions of the educational standards set, the leadership style of the 
madrasa head, and teacher performance. Other problems also arise due to differences in 
interpretation of educational standards and leadership styles. This can influence how teachers feel 
supported and motivated to achieve optimal performance. In addition, some conflicts or 
ambiguities in these perceptions can impact the effectiveness of educational policy 
implementation and overall school management. 

 

Method 

This research is correlational/associative research conducted to find the relationship 
between one or more independent and dependent variables. The approach used is quantitative 
(Leavy, 2022). Data collection techniques are carried out through (observation, questionnaires, 
and documentation). To serve as a reference in this research, use a “Likert Scale” 5, which refers 
to (1) Value 5 = Always, (2) Value 4 = Often, (3) Value 3 = Sometimes, (4) Value 2 = Never, (5) Value 
1 = Never. The respondents in this research were 38 teachers. The independent variables in this 
research are teacher perceptions and leadership style with indicators shown in the following 
table. 

 

 

 

Table 1. Free Indicators (X) 
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Then, to find out several aspects assessed in the dependent variable, the researcher-shows 

them in the following table. 

 
Table 2. Dependent Variable (Y) 

No Indicator Rated Aspect 

1 

Teacher Performance 

Ability to prepare teaching programs 
2 Ability to present teaching programs 
3 Ability to analyze learning results 
4 Ability to develop improvement and enrichment programs 
5 Ability to develop guidance programs and follow up 

 

Next, to test the instrument using (1) Validity and (2) Reliability. According to Arikuntoro, 
an instrument is valid if it can accurately reveal data from the variables studied. An instrument's 
validity level reflects the extent to which the data collected does not deviate from the 
representation of the variable in question (Arikunto, 2002). In reliability testing using the 

formula “Spearman-Brown,” ri =  
2  (𝑟𝑏)

1 + 𝑟𝑏
 with description ri = internal reliability of all instruments. 

rb = correlation “Products Moment” between the first and second hemispheres. To analyze the 
data, researchers used (1) Data Normality Test, which uses a formula “Kolmogorof Smirnof” (K-
S) using SPSS 2, (2) Homogeneity Test, to obtain an accurate estimate of the increase in the 
dependent variable, (3) Heteroscedasticity Test, to determine whether the linear regression 
model is inefficient and accurate. Then, for hypothesis testing (1) Hypothesis testing, with the 
formula “regresi linier”, (2) Partial Significance Test (T-Test), (3) Simultaneous Significance Test 
(F Test), and (4) Determination Coefficient Test (R2). 

 

Results and Discussion 
Teacher Performance on Educational Standards 

The teacher performance variable (Y), is measured using a questionnaire of 15 statements. 
“…From data obtained through a questionnaire filled out by 38 respondents, the highest score 
was 109, the lowest score was 86, the median score was 101, and the average score was 99.95, 
with a mode of 101 and a standard deviation of 6.354. The ideal maximum score is determined using 
the formula 32 × 4 = 128. The number of classes is calculated using the Sturges Rule formula: k = 1 + 
3.3 log n; the calculation becomes 1 + (3.3 × 1.58) = 6.214, producing six classes. The class range can 
be calculated using the formula: maximum score - minimum score, so the data range is 109 – 86 = 
23. The class length is calculated by dividing the data range by the number of classes, namely 23: 6 
= 3.83, rounded to 4.” The following is a frequency distribution table for teacher performance 
variables. 

 
 
 

Based on Table 3, the class interval frequency distribution of teacher performance variable 
data shows that. 

 

No 
Rated Aspect 

Teacher Perception (X1) Leadership Style (X2) 

1 Mastering the curriculum Has a strong personality 
2 Mastering the lesson material Understand the conditions of teacher and student em-

ployees 
3 Mastering learning methods and 

evaluation 
Have a vision and understand the mission of the mad-
rasah 

4 Responsibility for tasks Ability to make decisions 
5 Discipline Communication skills 
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Table 3. Data Distribution of Teacher Performance Variables (Y) 

No Intervals Frequency Presentation 

1 86-89 4 11% 
2 90-93 3 8% 
3 94-97 2 5% 
4 98-101 15 39% 
5 102-105 6 16% 
6 106-110 8 21% 

Total 38 100% 

 
From the results of table 3, it explains that “…In number 1, namely the interval class 86 to 

89, 4 students are amounting to 11%; number 2, namely the interval 90 to 93, there are 3 students 
at 8%, number 3, namely the interval 94 to 97, there are 2 students at 5%, number 4 is interval 98 to 
101 as many as 15 students amounting to 39%, number 5 namely interval 102 to 105 as many as 6 
students amounting to 16%, number 6 namely interval 106 to 110 as many as 8 students amounting 
to 21%.”  Using the frequency distribution table of teacher performance variables, the histogram of 
the frequency distribution of teacher performance variables can be seen in the following figure. 

 
Figure 1. Frequency Distribution Histogram of Teacher Performance 

 
After calculating the frequency distribution, the variable trend is then calculated. Based on 

the calculation results, the teacher performance’s ideal average (Mi) is 97.5, and the perfect stand-
ard deviation (SDi) is 4. The frequency trend table for each category can be seen in Table 9, as 
follows: 

Table 4. Trends in Teacher Performance 

Variable Trends 

No Category Score Amount Presentation 
1 Low X< 93,5 7 18% 
2 Currently  93,5≤ X <101,5 17 45% 
3 Tall X≥101,5 14 37% 
Total 38 100% 

 
Based on table 4, regarding the distribution of trends in teacher performance variables, it 

shows that. “…Where, teacher performance in the low category with a score of less than 93.5 
received a percentage of 18% (7 respondents), the medium category with a score of more than 
equal to 93.5 less than 101.5 received a percentage of 45% (17 respondents), and the high category 
with a score of more than equal to 101.5 obtained a percentage of 37% (14 respondents). This data 
shows that the medium category has the largest percentage, namely 45%, so it can be concluded 
that teacher performance is in the medium category.” The following is a pie chart showing trends 
in teacher performance variables. 
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Figure 2. Pie Chart of Trends in Teacher Performance Variables 

 
Teacher Perceptions 

Using a questionnaire consisting of 15 statements, teacher perception variables were 
measured. As obtained data is below.  

“…Based on data obtained from a questionnaire filled out by 38 respondents, the highest 
score was 76, the lowest score was 62, the median score was 68.50, the average score was 
68.32, the mode of the data was 65, and the standard deviation was 4.294. Ideal maximum 
score = 22 x 4 = 88. The number of classes is calculated using the Sturges rule formula, namely 
= k = 1 + 3.3 long; the calculation = 1 + (3,3). 1.58= 6, 214, so we get 6 classes. The class range 
can be calculated using the formula = maximum score – minimum score. Then data range = 
76 – 62 = 14. Class length = data range: number of interval classes 14:6 = 2,333.” The following 
is a distribution table of teacher perception frequency variables. 
 

Table 5. Teacher Professional Data Variables (X2) 

No Intervals Frequency Presentation 

1 62-64,3 9 24% 
2 64,4-66,7 6 16% 
3 66,8-66,9 6 16% 
4 69,2-71,5 6 16% 
5 71,6-73,9 6 16% 
6 74-76,3 5 13% 

Total 38 100% 

 
Based on the class frequency distribution table, the data interval for the teacher 

professionalism variable is as follows. 
“…Number 1 is the interval class 62 to 64.3 with 9 students amounting to 24%, number 2 
namely the interval 64.4 to 66.7 with 6 students amounting to 16%, number 3 namely the 
interval 66.8 to 69.1 as many as 6 students amounting to 16%, number 4 namely the interval 
69.2 to 71.5 as many as 6 students amounting to 16%, number 5 namely the interval 71.6 to 
73.9 as many as 6 students amounting to 16%, number 6 namely the interval 74 up to 76.3 as 
many as 9 students amounting to 13%.” For greater clarity, based on the distribution table of 
the teacher professionalism frequency variable, a histogram of the distribution of the 
teacher professionalism frequency variable can be created as shown in the image below. 
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Figure 3. Frequency Distribution Histogram of Teacher Perception 

 
After calculating the frequency distribution, the next step is to calculate the trend variable. 

Based on the calculation results, the ideal average (Mi) of teacher perception is 69, and the perfect 
standard deviation (SDi) is 2.3. The frequency trend table for each category can be seen in Table 6 
below. 

 
Table 6. Trends in teacher perception variables 

No Category Score Amount Presentation 

1 Low X < 66,3 15 39% 
2 Currently 66,3≤ X <71,3 11 29% 
3 Tall X ≥ 71,3 12 32% 

Total 38 100% 

 
Table 6 shows the distribution of trends in teacher perception variables. “…Teacher 

perceptions in the low category with a score of less than 66.3 obtained a percentage of 39% (15 
respondents), the medium category with a score of more than equal to 66.3 less than 71.3 obtained 
a percentage of 29% (11 respondents), and the high category with a score of more than equal to 
71.3 obtained a percentage of 32% (12 respondents). This data shows that the low category has the 
largest percentage, namely 39%, so it can be concluded that teacher perceptions are still low.” For 
example, figure 4 shows a pie chart depicting trends in teacher perception variables. 

 

 
Figure 4. Pie Chart of Teacher Perception Trends 

 
Madrasah Head Leadership Style 

In this case, the results of the madrasa head leadership style variable were measured using 
a questionnaire consisting of 15 statements. The following is the data obtained.  

“…Based on data obtained from a questionnaire filled out by 38 respondents, the highest 
score was 94, the lowest score was 78, the median score was 87.50, the average score was 
85.97, the data mode was 90, and the standard deviation was 5.012. Ideal maximum score = 
28 × 4 = 112. The number of respondents is calculated using the Sturges Rule formula, namely 
= k = 1 + 3.3 log n; the calculation = 1 + (3,3). 1.58= 6,214, so 6 classes of respondents were 
obtained. The class range of respondents can be calculated using the formula = maximum 
score – minimum score. Then data range = 94 – 78 = 16. Class length = data range: number of 
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interval classes 16: 6 = 2.667 rounded to 3.” The following table shows the frequency distri-
bution of madrasa head leadership style variables for further clarity. 
 

Table 7. Distribution Data for Madrasah Head Leadership Style Variables 

No Intervals Frequency Presentation 

1 78-80 8 21% 
2 81-82 7 18% 
3 83-85 2 5% 
4 86-88 10 26% 
5 89-91 2 5% 
6 92-94 9 24% 

Total 38 100 

 
The results of Table 7 show the data interval for the madrasa head leadership variable; this 

is based on class frequency distribution data, which shows that. “…In number 1, namely the 
interval class 78 to 80, there are 8 teachers amounting to 21%; number 2, namely the interval 81 to 
82, there are 7 teachers at 5%, number 3, namely the interval 83 to 85, there are 2 teachers at 5%, 
number 4 is "The interval 86 to 88 is 10 teachers at 26%, number 5 is the interval 89 to 91 is 2 
teachers at 5%, number 6 is the interval 92 to 94 is 9 teachers at 24%." As for the distribution of the 
leadership frequency variable for madrasah heads, the histogram of the distribution of the 
leadership frequency variable can be depicted in the diagram below. 

 
Figure 5. Frequency distribution histogram of madrasa head leadership 

 
After calculating the frequency distribution, the next step is to calculate the trend variable. 

From the calculation results, the ideal mean (Mi) for school principal leadership is 86, and the per-
fect standard deviation (SDi) is 3. The frequency trend table for each category can be seen in the 
following table. 

 
Table 8. Leadership Tendencies of Madrasah Heads 

No Category Score Amount Presentation 

1 Low X < 83 15 39% 
2 Currently 83 ≤ X <89 12 32% 
3 Tall X ≥ 89 11 29% 

Total 38 100% 

 
Table 8, regarding the trend distribution of madrasa head leadership style variables, shows 

that.  
“…Madrasa head leadership in the low category with a score of less than 83 received a 
percentage of 39% (15 respondents), the medium category with a score of more than equal 
to 83 less than 89 obtained a percentage of 32% (12 respondents), and the high category with 
a score of more than equal to 89 obtained a percentage of 29% (11 respondents). This data 
shows that the low category has the largest percentage, namely 39%, so it can be concluded 
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that school principals' leadership is still low.” For example, the following 6 circle diagram 
shows madrasa head leadership variables trends. 

 
Figure 6. Pie Chart of Leadership Trends of Madrasah Heads 

 
Analysis Test Requirements 
Normality Test 

The data normality test is required before the analysis used in research requires that the 
variable data be normally distributed or close to normal. The data obtained from the calculation 
results are as follows: 

 
 

1. Histograms 

 
Figure 7. Normality Test Histogram 

 
Figure 7, shows the results are normally distributed because the right and sides are low and 

the middle is high. 
 

2. P-Plot 

 
Figure 8. P-Plot of Normality Testing 
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To understand the P-plot results, see if the small circles follow the diagonal line. This can be 
seen from the image above; it is clear that if the circle follows a diagonal line, it is considered to be 
normally distributed. 

 

3. Kolmogorov Smirnov 
Researchers used Kolmogorov Smirnov as a normality test to get more accurate results. This 

was done using SPSS 16, because the normality test can only be seen through histograms and P-
plots, which are considered less accurate and do not show normality values clearly. The results of 
this normality test are shown in the following table. 

Table 9. Normality Test Results 

One-Sample Kolmogorov-Smirnov Test 
  Teacher Per-

ceptions 
Leadership 
Style 

Performance 

N 33 33 33 
Normal Parametersa Mean 63.5152 66.2727 69.5455 

Std. Devia-
tion 

6.32515 8.41974 5.46060 

Most Extreme Differ-
ences 

Absolute .168 .233 .159 
Positive .153 .150 .159 
Negative -.168 -.233 -.158 

Kolmogorov-Smirnov Z .965 1.339 .913 
Asymp. Sig. (2-tailed) .309 .055 .375 
Test distribution is Normal. 

This table shows that the significance value of the normality test results is 0.171, which means 
the value is greater than 0.05. Thus, it can be concluded that the normality test results in this study 
show a normal distribution. 

 
Multicollinearity Test 

This test is used to test whether there is a relationship between independent variables and 
whether there is a relationship in the regression equation. A correlation was found between the 
independent variables. In the regression model, it can be seen from the tolerance value and the 
variance inflation factor (VIF). The cut-off value that is commonly used to indicate the presence of 
multicollinearity is a tolerance value >0.10 or a VIF value >10 with a coloniality level of 0.50, and an 
overview of the multicollinearity results on the independent variables can be shown in the follow-
ing table: 

 
Table 10. Multicollinearity Test Results 

Coefficientsa 

Model Unstandardized 
Coefficients 

Standardized 
Coefficients 

t Sig. Collinearity Statistics 

B Std. Error Beta Tolerance VIF 

 (Constant) 20.511 6.844  2.997 .005   

Teacher Per-
ceptions 

.546 .100 .632 5.477 .000 .916 1.091 

Style  
Leadership 

.217 .075 .334 2.896 .007 .916 1.091 

 
The table above shows that the VIF value is 1.091, which means VIF < 10, and the Tolerance 

value is 0.916, which indicates TV > 0.1. Thus, it can be underlined that there is no multicollinearity 
in the variables of this study. 

 
 

 



Ahmad Muhid, et al 

278 

 

Heteroscedasticity Test 
This test aims to test whether there is an inequality of residual variance between one 

observation and another in the regression model. To determine whether heteroscedasticity 
occurs, you can see a graphic plot showing the relationship between the predicted value of the 
dependent variable (ZPRED) and the residual (SRESID). Heteroscedasticity does not occur without 
a clear pattern, and the points are spread above and below the number 0 on the Y-axis. For more 
details, see Figure 8, which can be seen in the graph plot below. 

 
Figure 9. Heteroscedasticity Test Results 

 
Based on the image above, it can be seen that there is no clear pattern, and the points are 

scattered above and below the number 0 on the Y-axis. This shows that the data in this study does 
not have heteroscedasticity. The calculation of the heteroscedasticity test can also be seen from 
the significance value. If the significance value is > 0.05, then it is stated that there are no symptoms 
of heteroscedasticity, and vice versa. 
 

Table 11. Heteroscedasticity Test Results 

Coefficientsa 

Model Unstandardized 
Coefficients 

Standardized 
Coefficients 

t Sig. 

B Std. Error Beta 

 (Constant) -
1.163 

5.664  -.205 .838 

Teacher Perceptions -
.007 

.046 -.015 -.154 .878 

Style  
Leadership 

.040 .041 .094 .957 .341 

Dependent Variable: RES2 

 
Based on the table above, it can be seen that the significance value of variable X1 is 0.878, 

and variable X2 is 0.341, where both significance values are greater than 0.05. Therefore, it can be 
concluded that the results of the heteroscedasticity test show no symptoms of equality of residual 
variance between one observation and another, or in other words, there is no heteroscedasticity. 
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Hypothesis Testing 
1. Hypothesis Test Results 
Partial t-test 

This test individually tests the independent variable's influence on the dependent variable. 
The t-test results can be seen based on the analysis results, which are displayed in the following 
table. 

Table 12. t test results 

Coefficientsa 

Model Unstandardized Coeffi-
cients 

Standardized 
Coefficients 

t Sig. 

B Std. Error Beta 

1 (Constant) 63.294 10.061  6.291 .000 

Teacher Per-
ceptions 

.327 .083 .363 3.957 .000 

Teacher Per-
formance 

.049 .074 .061 .664 .508 

Dependent Variable: Teacher Performance 

 
It is known from the table above that the t-test value was obtained for the teacher 

perception variable and the principal's leadership style on teacher performance. Teacher 
perceptions of educational standards (X1) influence teacher performance (Y). It is known if. 

“…Ha: There is a significant influence between teacher perceptions of educational 
standards on the performance of MIN Tulang Bawang Barat teachers. Then, H0: There is no 
significant influence between teacher perceptions of educational standards on the 
performance of MIN teachers in Tulang Bawang Barat Regency.” 
Judging from the results of the table above, it is known that the teacher perception variable 

towards educational standards (X1) has a positive and significant effect on the teacher 
performance variable (Y). “This can be seen in the sig value. x1 of 0,000 < 0,05. and value ttable =α/2: 
n-k-1= 0,05/2: 109-2-1= 0,025/106 = 1.98260. Results tcount as big as 3.957; then it can be seen if the 
value tcount > ttable / 3,957> 1.98260. then H0 is rejected, and Ha is accepted.” 
The influence of the madrasa head's leadership style (X2) on teacher performance (Y) 

“…It is known if: Ha: There is a significant influence between the leadership style of school 
principals on the performance of MIN 1 teachers throughout Tulang Bawang Barat Regency. 
H0: There is no significant influence between the leadership style of school principals on the 
performance of MIN teachers in Tulang Bawang Barat Regency. 
Thus. Acquisition “…From the t-test table above, the results show that the principal's 

leadership style variable affects the teacher performance variable. This can be seen from the 
significance value of X2 of 0,508 > 0,05 and value tcount as big as 0,664, which means value tcount < 
ttable, then it can be concluded that H0 is accepted and Ha is rejected.” 

Simultaneous F Test 
The F test is used to rotate independent variables and related variables simultaneously. The 

following analysis results are presented in the table below. 

Table 13. F test results 

ANOVAb 

Model Sum of 
Squares 

Df Mean 
Square 

F Sig. 

1 Regression 126.205 2 63.103 8.928 .000a 

Residual 749.189 106 7.068   

Total 875.394 108    
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a. Predictors: (Constant), madrasa head leadership style, teacher perceptions 
of educational standards 

b. Dependent Variable: teacher performance 

 
Based on data from table 13, it can be seen that. “…If value Fcount as big as 8,928 and to know the 
value Ftable adalah (k : n-k) = (2: 109-2) = (2:107) = 3,08. Then, it can be seen if the value Fcount > Ftable 
(8,928>3,08.  If the sig value is equal to 0,000 < 0,05, then it can be concluded that H0 is rejected 
and Ha is accepted. So, it can be concluded that the variables of teacher perception of educational 
standards and the leadership style of madrasah heads simultaneously significantly affect teacher 
performance in MIN throughout Tulang Bawang Barat Regency. 

Determination Coefficient Test 
 
 
 
 
 
 

When calculating the Adjusted R Square in multiple regression analysis, it shows a coefficient 
of determination of 0.128. This means that the ability of the independent variable to influence the 
dependent variable is 12.8%, while the other 87.2% is influenced by other variables. 

Multiple linear regression analysis test 
Table 15. Multiple linear regression results 

Coefficientsa 

Model Unstandardized Coefficients Standardized 
Coefficients 

t Sig. 

B Std. Error Beta 

1 (Constant) 63.294 10.061  6.291 .000 

Teacher 
Perceptions 

.327 .083 .363 3.957 .000 

Leadership 
Style 

.049 .074 .061 .664 .508 

a. Dependent Variable: Teacher Performance 

 
In this table, it can be confirmed that. A regression equation was created from the multiple 

linear regression analysis results shown in the table above. 
Y = a + β1X1 +β2X + e.  
Y= 63,294+0,327X1+0,049X2 +e 
In this case, “…The regression equation above can be underlined: (1) A constant of 63.294 

means that if the teacher's perception (X1) of the principal's leadership style (X2) is 0, then the 
teacher's performance (Y) has increased. (2) The regression coefficient for the teacher perception 
variable (X1) shows a positive coefficient of 0.327, indicating that teacher perception improves 
teacher performance. Then, the regression coefficient.” 
 

Discussion 
Improving the quality of education has become a national strategic concern, with research 

focused on education quality management. Teacher performance is a key element in determining 
the achievement of madrasah quality by educational standards (Asy’arie, 2023; Prayitno et al., 
2022). In this case, measuring teacher performance must cover the entire learning process and 
educational stages which are the responsibility of the teaching profession (Prita Indriawati, 2022). 
One important aspect is learning planning, where the teacher's performance in preparing plans 

Table 14. Coefficient of Determination Test Results 

Model Summary 

Model R R Square Adjusted R 
Square 

Std. Error of the Estimate 

1 .380a .144 .128 2.65854 

a. Predictors: (Constant), madrasa head leadership style, teacher perceptions of 
educational standards. 
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includes mapping competency standards and core subject competencies into learning plans, 
determining time allocation, and planning the use of media, learning methods, and strategies 
(Handayani, 2019). According to Anwar, stating that. “…To improve teacher performance, 
including (1) teacher education improvement programs; (2) equalization and certification 
programs; (3) competency-based integrity training program; (4) educational supervision program; 
(5) MGMP empowerment program (subject teacher deliberation); (6) conducting research 
(Anwar, 2020).” Achieving positive performance it can certainly provide results such as loyalty, 
discipline, cooperation, initiative, and other special factors that are relevant level of work that has 
been done (Damanik, 2019). 

The teacher's perception is his personal view of the surrounding environment. For example, 
in an educational context, these perceptions could be their assessment of the school principal's 
leadership, students, or educational conditions that influence their teaching methods (Khotijah, et 
al, 2021). Teacher perception Refers to their response to the implementation of training or 
guidance by the school principal. The school principal plays a supervisory role, which includes 
providing training and advice to help teachers overcome various educational problems they face 
during the learning process in the classroom (Dewi, 2022). According to Marlina, confirmed that. 
“…Research at the Sijunjung Regency State Vocational School confirmed that teachers' 
perceptions of the principal's task-oriented leadership style reached 3.6 with an achievement level 
of 72%. This achievement is classified as a sufficient category; this shows that effective 
implementation of a subordinate-oriented leadership style includes motivation, teacher 
participation in decision making, strengthening confidence in tasks, and developing interpersonal 
relationships” (Marlina, 2020). 

Style or attitude shows how a leader or individual manages an institution or institution. In 
the educational context, madrasah leadership style is an approach that is applied or implemented 
to influence other people according to the leader's wishes (Sulfemi, 2020). A madrasah's success 
is determined not only by adequate facilities and resources but also by the person who is a leader 
at the madrasah. Even though madrasas have good facilities and infrastructure, adequate funding, 
and quality human resources, leadership achievements can be hampered if the madrasa head does 
not behave professionally (Tanjung et al., 2021). In addition, the success of an organization or 
Islamic educational institution (madrasah) is greatly influenced by the leader's ability to respond 
to changes in the internal and external environment. The challenge for an academic leader in a 
madrasah is to become a driver or pioneer of change in the institution they lead (Hamdan & Afan, 
2022b). To provide a good assessment of teachers, madrasah heads need to have the ability to 
implement innovation, give direction to members throughout the school, as well as change 
mindsets, and improve the vision and mission by utilizing the talents, skills, and abilities of 
members as well as carrying out effective communication and carrying out other efforts (Kartini, 
Syarwani Ahmad, 2020). So, this can improve optimal performance for all educational staff in 
madrasas. 

According to Huma, et al., he confirmed this. The madrasa head plays an important role in 
moving the madrasa organization he leads. Apart from functioning as a manager, the madrasa 
head also plays a role as a thinker and developer to plan the progress of his institution (Huma, et 
al., 2024). A madrasa head is expected to demonstrate high professionalism, excel well, be superior 
to his colleagues, and have a strong moral commitment to his professional code of ethics (Megiati, 
2019). On the other hand, improving the quality of education in schools depends not only on 
continuous interaction between teachers and students to create an effective learning atmosphere. 
Still, it is also influenced by a learning environment that provides comfort (Starlinsky et al., 2022). 
Every improvement in the quality of the madrasa head's leadership style will positively impact 
teacher performance. An effective leadership style can manage an organization and motivate team 
members to improve their performance (Darmawan, 2019). In this way, madrasah heads' 
leadership is expected to optimize and utilize all existing potential and resources and create a 
school atmosphere that supports achieving the desired targets. 
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Conclusion 
Based on the findings from this research, these conclusions include. “…First, there is a 

positive and significant influence of the leadership style of madrasah heads on teacher 
performance in MIN throughout West Tulang Bawang Regency. This is proven by the t-count 
regression results for madrasa head leadership of 2.594, which is greater than the t table of 0.320 
with a significance value of 0.014<0.05. The magnitude of the influence of teachers' perceptions of 
educational standards and teachers' perceptions of educational standards is seen from the 
coefficient of determination (R Square) value of 0.157, indicating that teacher performance is 
influenced by the leadership of the madrasa head by 15.7%. Second, there is a positive and 
significant influence on teacher perception of educational standards on teacher performance. This 
is proven by the t-count regression results of teachers' perceptions of educational standards of 
3.583, which is greater than the t table of 0.320 with a significance value of 0.001<0.05.  

The magnitude of the influence of teachers' perception of educational standards is seen 
from the coefficient of determination (R Square) value of 0.263, indicating that teacher 
professionalism influences teacher professionalism by 26.3%. Third, there is a positive and 
significant influence on teachers' perceptions of the educational standards of the leadership style 
of madrasa heads together on teacher performance. This is proven by the regression results in 
Fcount amounting to 9.437>3.27 with a significance value of 0.001<0.05. The magnitude of the 
influence of teachers' perceptions of educational standards and the madrasa head's leadership 
style together on teacher performance is seen from the coefficient of determination (R Square) 
value of 0.350, thus indicating that teacher performance is influenced by teachers' perceptions of 
educational standards and the head's leadership style. madrasas by 35%.” 
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